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Abstract

Teachers, the key actors to actualize educational reforms, and their professional development gain
more importance. One of the formal ways to support teachers’ professional development is graduate
programs in Turkey. The aim of the research is to understand teachers’ motivation, concern, and the
evaluation about graduate programs who continued their professional development via a master or
certificate program. The sub-problems about the research are: 1. What are the sources of motivation
for graduate/postgraduate classroom teachers? 2. What are the factors that concern
graduate/postgraduate teachers? 3. What are graduate/postgraduate teachers’ reflections about their
graduate experiences? This research is designed as integrated multi-case study. We conducted 12
semi-structured interviews from two different schools (one form city-center and the other from
remote-to-city). Interviews were analyzed by content analysis. As a result, teachers who are serving at
a remote school are motivated externally by service scoring system; however who are serving a
city-center school usually motivated internally. During their education, they struggled about lack of
technical knowledge, physical and mental tiredness, lack of time, and intensity of the homework. The
most of the teachers do not want to do any further formal graduate study.
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Introduction

Recently, many countries focus on educational reforms to raise children who can keep up with the
rapid change. Teachers and their professional development are not just variables in the reforms
process, they are the key actors to actualize them (Bümen et al, 2012). It is necessary to focus
teacher development due to teachers’ switching role both acting as a subject and an object
(Villegas-Reimers, 2003). Not only the individual performance of teachers increases through
professional development; but also, inefficient practices can be corrected, the basis for the practice of
education policies can be created and the change aimed with education reforms will be facilitated
(Blandford, 2000). As a result, teachers’ professional development provides a lot of benefits to the
education systems.

There are wide varieties of definitions about professional development. Generally, it is described as
developing individual’s professional capabilities (Villegas-Reimers, 2003). For teaching profession, it
can be described as developing teachers’ capabilities by both experiences and systematic reviews of
the reflections about the experiences (Glatthorn, 1995; s.41). Teachers’ professional development can
occur by either formal ways like workshops, professional development meetings, mentorship programs
and or informal ways like following up recent professional journals, documentaries, developments
about subject areas, etc. (Ganser, 2000). Therefore, professional development is a broader concept
than career development which focuses on career progress (Glatthorn, 1995). In a broad perspective,
teachers’ professional development is attached to lifelong learning and has links amongst in-service
training, personnel development, career development and human resources development (Bümen et
al, 2012). Guskey (2000) describes it as all activities and process to increase teachers’ professional
knowledge, skills, and attitudes to facilitate students’ progress. Research indicates that teachers’
professional development has a relationship attitudes and behaviors. It is not a simple linear
relationship; on the contrary it is a dialectical relationship. The change of the teachers’ attitudes and
behaviors, changes classroom practices, and have a reflective eye on these experiences creates new
attitudes and behavioral pattern. So, this is an ongoing dialectical process (Kettle and Sellars, 1996;
Wood and Bennett, 2000; Young, 2001). As a summary, teachers’ professional development affects
their attitudes and behavior, and changes in attitudes and behaviors may result as a search for
professional development.

In Turkey, one formal way to enable teachers’ professional development is graduate schools. Graduate
schools also enable career development (Glattorn, 1995). In Turkey, the first steps of the graduate
schools have two options: master programs with thesis, and master program without thesis. According
to the Graduate School Regulation the master programs with thesis provides skills to students to
research out knowledge by scientific methods, to review, interpret and evaluate the knowledge (Article
6); and the aims of the master program without thesis are gaining more practical knowledge about
the profession and giving more guidance how to apply this knowledge in practice (Article 11).

Even experienced teachers' pedagogical content knowledge and beliefs about pedagogical content
knowledge are affected by professional development programs. Teachers' changes in these areas are
associated with classroom teaching practices and positive changes in student achievement (Akiba &
Liang, 2016; Borko & Putnam, 1995; Eroğlu & Özbek, 2020; Garet et al; Lindvall, 2017; Shava, 2016).
Similarly, Warwick and Reimers (1995) point out that there is a close relationship between teachers'
levels of continuing formal education and student achievement. Therefore, while even the most
experienced teachers can benefit from graduate education, continuing their education indirectly
increases the success of the students.

It seems that it is important to facilitate teachers’ graduate education as a way of professional
development. However, in Turkey, only 9% of all working teachers have a master’s degree, and .01%
of them have a doctoral degree (Ministry of Education, 2019). At this point, it becomes important to
identify the sources of motivation that support teachers to continue their professional development
through a formal program, the sources of concerns that have the potential to keep many teacher
candidates from this process, and their evaluations of the process.

In this research, classroom teachers who continued their professional development with a master's
degree were interviewed. In light of all this information, it is aimed to determine the motivation and
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anxiety sources of classroom teachers who continue their professional development, have received
and are taking postgraduate education, and the difficulties they experience in the process.

Answers to the following questions were sought:

1. What are the sources of motivation for graduate primary school teachers?

2. What are the teachers’ concerns about graduate education?

3. What are graduate teachers' reflections on their education process?

Method

This is an integrated multi-case study, focused on two different schools’ teachers in Mersin city center.
One of the schools is in the city, and the other is far away from the city center. According to Merriam
(2009/2015), the case under consideration can be a single person, a program, a group, an institution,
a society, or a policy. According to Merriam (2015), the characteristics of the case study are
determined by the unit of analysis, not the subject of the research. In this research, the problems of
the research are the motivations, concerns, and experiences of the teachers in the graduate process.
As a situation, teachers working in two different schools in the center and far away from the center
were selected. In integrated multi-case studies, each case is compared with each other’s after being
analyzed holistically (Yıldırım & Şimşek, 2008).

One of the schools studied is a primary school in Mersin city center with a total of 961 students and
63 teachers (city center). The second school is a primary school in the same city, far from the center,
with a total of 160 students and 8 teachers. While the schools that are in the center are counted in
the 1st region, the school far from the center is counted as the 2nd region school. According to the
information received from the school administration, the parent profiles of the schools are as follows:
The parent profile of the school in the center varies according to their education and socio-economic
level. There are multi-storey sites at the front of the school, and single or 2-storey detached houses at
the back, which is also reflected in the variety of the school profile. The parents of the schools that
are far from the center are generally defined as “low” socio-economic levels and consist of parents
working with minimum wage.

The participants were selected by criterion sampling. In criterion sampling, the sample of the research
is formed with the individual who meets the specified criterion (Canbazoğlu-Bilici, 2019). Having
completed or continued one of the master's programs with or without a thesis was determined as the
criteria for inclusion. In the research, some of the teachers who are continuing their master's degree
without a thesis or with a thesis are following the program online due to the COVID-19 pandemic.
After taking the opinions of two experts and conducting the pilot interview, the question form was
finalized. The semi-structured interview form has twelve questions. 12 classroom teachers were
interviewed. 3 of the interviews were conducted via Zoom, and 9 of them were in person and
recorded by a voice recorder. Recordings transcribed line by line to Word processor for analysis. Some
qualities of the participants are below:

Table 1.
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Some descriptive qualities of the participants

Code Gender Age Professional
Seniority

Schools’ Location

T1 M 38 19 year Center

T2 F 40 15 year Center

T3 M 31 8 year Center

T4 M 56 38 year Center

T5 M 32 9 year Far-away to center

T6 F 40 18 year Far-away to center

T7 F 46 26 year Center

T8 F 42 22 year Center

T9 F 30 5 year Far-away to center

T10 F 41 14 year Far-away to center

T11 M 40 18 year Center

T12 M 56 33 year Center

Content analysis was used in the analysis of the data. The aim of content analysis is to reach concepts
and relationships that can explain the data obtained through the opinions of the participants, file, and
document review (Yıldırım & Şimşek 2008). To increase the validity and reliability of the research and
to increase the construct validity, the research findings were shared with the interviewers; for internal
validity, the structures that emerged during the data analysis were tried to be defined, and
counter-definitions were tried to be expressed. In addition, detailed citations of emerging themes for
the chain of evidence are reported. Analytical generalizations were made for external validity and the
findings were discussed with the theoretical structure. A database has been created for reliability, and
all process steps have been reported in detail (Yıldırım & Şimşek, 2008; Yin, 2003).

Findings

The findings of the research are listed below in the framework of sub-problems:

The first sub-problem of the research is “What are the motivation sources of the master class
teachers?”. As the first question of a sub-problem, the resources that motivate primary school
teachers to pursue a master's degree were examined. In the study, the motivation resources of
primary school teachers about continuing or finishing a master's degree without a thesis can be
grouped under two main themes intrinsic and extrinsic motivation resources. The relevant findings are
summarized in Table 2.

Table 2
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The motivation resources towards graduate education for classroom teachers

The sources of extrinsic motivation

To move up the career ladder

To increase the service score

 To assign to a different school

The sources of intrinsic motivation

Professional development

Personal development

Willingness to study

Willingness to research

In interviews, it may be the teacher who points to only one source of motivation (for example, moving
up the career ladder); some participants point to more than one source of motivation (for example,
service score, school change opportunities, etc.). T10 summarizes the multiple benefits of graduating
from a non-thesis master's program as follows:

“I want to get additional service points to work at a school in the center. However, if I become a
principal/assistant principal, my education will provide me additional points for school options.”
(T10)

Another participant expressed his views as follows:

“It gives some additional scores for being a school manager., of course. But it also provides
personal and professional development. We earn some extra score in the annex2 indicator, that
is, in the score evaluation section, when applying for the principal or vice-principal positions.
Currently, an extra six points are awarded for the non-thesis master's degree. Eight points for
thesis. Those scores have been used to select a principal or vice-principle as well. (T1,38,M)

Another participant summarizes the meaning of being involved in research processes for him as
follows:

“I think working as an academician is fitting better for me. I always thought so when I
was at undergraduate school and now, I think so as well. I have professional goals.
That's why I thought about doing a master's degree. I am glad, I thought so.” (T3,31,M)

However, some participants talk about how changing the regulations on the scoring to get some more
point to complete the master's program affect their motivation: 

“Since I think about applying to an educational management position, this scoring issue
matters to me. We used to get some points for graduating from the MA program without
a thesis, however, it's all gone now. So, it is said. It was my strongest motivating factor.
Not giving points completely lowered my motivation. Because that's why I started”
(T9,30, F)

Especially, teachers working in a town or village far from the center, where there is not much
professional experience, started to graduate to increase their service score to be eligible to apply for
school change. The lack of service points caused a lack of motivation, but the teachers who started
their master's degree still completed their education. Other participants also mentioned this situation. 

“It was announced that the teacher who completed a master's degree would be given
service points. I started my master's degree to change schools and increase service
points. That was my main source of motivation. But later it was announced that no points
would be awarded. I have started once. And I decided to continue.” (T5, 32, M)
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Personal development, professional development, research curiosity, and desire to learn new
information were the reasons for the master's degree of teachers who work in a school close to the
center/home, and whose parent profile is medium and high socio-economic characteristics.

T11, who works in a popular-large school with 920 students, with a high socio-economic parent and
student profile, explained the most important source of motivation as follows: “The most important
factor is the desire to advance in the profession. I already love research, of course, it also affects
personal development. This motivated me as it had an impact on both my personal development and
professional development. I also love to work.”

T7 works in a classroom where both the level of parent education and student achievement is high.
He did not experience a lack of motivation while doing his master's degree. The high level of student
achievement has been a source of motivation for him. The main purpose of continuing higher
education is professional and personal development.

“I work in a central school. My parents are highly educated. That's why I want to improve
myself more. I wanted to do a master's degree to be more useful to children. I have
many parents who are graduated from university. Those who are not graduated from a
university are also so interested parents. Parents' involvement affects students’ success in
school. I think the success is high because they are guiding their kids while doing
homework.” (S7,46,F)

The second sub-problem of the research is expressed as: " What are the teachers’ concerns about
graduate education?." Most of the participants (n=9, T1, T4, T5, T6, T7, T9, T10, T11, T12) stated
that they did not experience any concern during the decision process. 3 participants who expressed
concern mentioned that they were worried about whether they could fulfill the responsibilities of the
non-thesis master's program simultaneously with their responsibilities in their daily lives (T2, T3, T8):

“I have two children. Inevitably, I was a little worried that my free time would decrease
when I play with my kids. But I finished this education process while distance education
is going on. Since I was at home and I received my education at home, I did not face a
situation where I could not spend enough time with my children for a very large period.”
(T8)

The third sub-problem of the research is expressed as: “What are graduate teachers' reflections on
their education process?”. Three themes emerged in the context of this research question. The first of
these themes is related to the "challenging factors regarding the registration and education
processes", and the second is related to the "contributions of graduate education to the teachers".
The last theme is whether prospective teachers want to continue to the next level of formal education
(master's or doctorate with thesis) and why.

All 12 participants stated that they had no difficulties during the application and registration process.
Teachers, who have been conducting their education largely during the COVID-19 pandemic period,
have benefited from the advantage of online applications.

T10: “I never thought it could be this easy, you know? It was online or maybe I took
advantage of distance education. So, you are already getting the final registration from
the university. You learn your score at university and upload your transcript. The
prerequisites are already written on the main pages of all our universities. You follow the
homepages of universities; you look at the quota.”

The following points come to the fore regarding the theme of elements that are difficult in the
education-teaching process:

 Table 3

6

Copyright © International Journal on New Trends in Education and Their Implications / www.ijonte.org



International Journal on New Trends in Education and Their Implications
July 2023 Volume: 14, Issue: 1, ISSN 1309-6249

Challenges at graduate education

Lack of technical knowledge

Mental and physical fatigue

Lack of time

The density of the homework

T8 and T10 stated that the challenging factor was using APA rules in their homework. Teachers who
have master's degrees experienced a lack of technical knowledge during doing homework.

“APA rules and bibliography I'm having a hard time. Apart from that, you can write
anything while writing homework, but I'm having a little difficulty with those APA rules in
those bibliographies.” (T10).”

The teachers stated that the continuation of the professional life during the day and the graduate
education in the evening hours cause mental or physical fatigue. Although the progress of working life
and education at the same time caused time problems, there was no problem due to the recorded
course videos. Watching lecture videos after class time is one of the advantages of distance education.

T3: “It was a bit difficult to study while you have other obligations like teaching, and
family. There were times when I could not find time to study. It was the challenging part
for me.”

T1, T2, T7, T9 stated that they had no difficulty in the process, while T4 and T6 only stated that they
had difficulties while doing homework.

The extent of the contribution of postgraduate education to classroom teachers was examined. Also,
the reflections of the relevant education on the social and professional lives of teachers were
investigated.

The opinions of the participants about the contributions of the non-thesis higher process to them are
summarized in Table 4.

Table 4.

Contribution of graduate education to the teacher

Getting additional points for management positions

Professional development (new knowledge and skills, new techniques)

Professional perspective / Change of perspective

Information update

It is not possible to classify the contributions of master's education to the teacher under a single
heading because as T1 stated, it can have multiple benefits such as “additional points in management
positions, master in the field, personal development”. On the other hand, T1 and T8 regret not having
a master's degree with a thesis. This indicates that adequate guidance and information are not
provided before enrolling in the programs.

T1: “I had the disadvantage of doing a master's without a thesis. I think it would be
better to do it with a thesis. It has an additional contribution to getting some points for
the scoring system to management. Apart from that, of course, I think it has an
advantage in personal development and knowing the field of teaching better. Points are
awarded for a non-thesis master's degree. When applying for the position of educational
administration or vice educational administration, we receive an extra score in the annex2
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indicator, that is, in the score evaluation section. An extra six points are given for a
non-thesis master's degree; eight points for the thesis. In terms of personal
development, I saw the vast stance of that world of science. I understand better, how the
academic level of the university works. I think it is a privilege to be in that world.”

To other participants, acquiring new knowledge and skills in the non-thesis master's program or
remembering previous knowledge created a new perspective and awareness in teachers. There is a
reflection of professional development in the field. S7 stated that “the new techniques he learned are
also beneficial for the students”. T10 stated that one of the contributions of the master's degree was
"learning new words and developing vocabulary".

Other participants mentioned acquiring new knowledge and skills in the non-thesis master's program
and/or remembering previous knowledge created a new perspective and awareness in teachers. There
is a reflection of professional development to the field of education. T7 stated that “the new
techniques he learned are also beneficial for the students”. T10 stated that one of the contributions of
the master's degree was "learning new words and developing vocabulary". “There is the pleasure and
happiness of learning new information, so there is emotional satisfaction. It leads leaving the
traditional point of view and adopting a professional point of view” (T12).

T7 expresses the reflection of professional development on students as follows. “It definitely leads
some awareness. There are things useful for students, both in me and in some of the techniques I
apply. First of all, I have developed professionally. I think I reflect that on my students as well.”

“I developed myself professionally. I paid attention to the fact that how an administrator
should be. Previously, I had a traditional management style, but after I got my master's
degree, after I developed that knowledge, we started to act in a more professional, more
thoughtful way, making things easier for teachers.” (T12)

Regarding the effect of the non-thesis master program's effects on their social and professional lives,
the teachers stated that the master's level did not adversely affect the school administration or their
colleagues. Participants stated that the reason for this was the work-day schedule did not interrupt
because of the distance education. T3 and T5 stated that the administrators were not even aware of
the education process during the graduate process, but only after they graduated. Therefore,
graduate education does not have a negative effect on work life.

“In the first years of our career, it was said that there was an opportunity in front of us
for the promotion for our professional life, and how it was welcomed in our circle of
friends and education. My family was also supportive. We didn't have any trouble. It
didn't happen." (T1)

Another theme that emerged in this problem is whether the classroom teachers want to continue for
further education (master with thesis or doctorate) as one of the ways of providing professional
development.

The participant T3, who stated that they had intrinsic motivation about being an academic, stated that
they wanted to pursue a doctoral program; teachers whose motivation is to get a service score state
that they do not want to pursue a master's degree/doctorate (T5, T6, T9).

T1 and T12, who have already completed their master's education, state that they will not pursue to a
doctorate program, since they did not graduate from a MA program with thesis.

“If I had done it with a thesis, I would have been thinking about it, but not being without
thesis stands as a disadvantage for us at the moment.” (T1)

This may indicate that teachers should be better informed and guided when enrolling in graduate
programs, as mentioned before.

T8 stated that she could follow a degree after raising her children.

“I am currently not registered to a PhD. But in the future, if the children get a little older,
if there is really a lot of time left for me, I think about the thesis.” (T8)”
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T10, who has a master's degree without thesis, stated that he wanted to do a doctorate, but the
tuitions were too expensive; T11 states that he does not want to pursue a doctorate because
continuation of business life and education at the same time may cause time management problems.

Discussion, Conclusion and Recommendation

Registering in thesis/non-thesis programs as a form of continuing their professional development for
teachers is closely affected by the professional conditions, they are living in. This study points out the
teachers who do not aim to assign a central school, already have high service scores and working at a
central school have intrinsic motivation. These teachers describe the desire to register to a Master
program for the sake of professional development, personal development, theoretically being aware of
new information or facts. However, the motivation source of teachers working in a school far from the
center, who have to spend so many hours to reach out the school they are working, is more closely
related to extrinsic motivation. Studies on professional development point out intrinsic motivation are
the highest level motivation (Deci & Ryan, 1985). However, motivation can follow a continuous line
from external sources to internal sources (Roth et al, 2007). Butler (2008) states that teachers'
motivation is closely related to the goals they set for themselves and their hopes to achieve these
goals. Watt and Richardson (2008) point out that teachers’ professional, personal and value systems
goals are shaped during pre-service and early service years. These goals classified as perception
about the profession (i.e., social status of teaching profession, teachers’ feelings, their income),
perception about themselves (i.e., the ability to teach), and the sense of worthiness including internal
motivation as well (i.e., personal practical worthiness, social practical worthiness). Teacher motivation
is a dynamic process, and literature about it suggests that meeting the basic needs of the teacher is
closely related to their professional development (Liu et al, 2019). In this context, it is not surprising
that teachers who are working far away to city center have external motivation to increase their life
quality by assigning to a city center school by gaining more service scores.

In Turkey, the policy regarding the scoring system for teacher graduate education has been revisited
and announced by the Official Gazette dated 17/4/2015 and item 29329. According to the former
regulation, teacher gains 90 points for those who have a doctorate degree, 50 points for those who
have a master's degree with a thesis, 30 points for those who have a master's degree without thesis,
excluding secondary education field teaching master's education without thesis, and 10 for a second
four-year higher education graduate. The recent scoring system repealed in February 2021. In this
study, although the motivation of the participants decreased since the policy chance about the scoring
system, they graduated from the program since they registered. Although the scoring policy creates
an external motivation, removing it has a consequence that reduces the motivation of teachers.
Alabaş, Kamer, and Polat (2012) states that the leading factors for the primary and secondary school
teachers’ for following up for further education are "personal development, getting more points in
scoring system and being an academician". The reasons related to the program that they select are
"acquiring advanced knowledge in their field and understanding new methods and techniques". In this
study, the teachers state that acquiring new knowledge and skills or remembering previous knowledge
created a new perspective and awareness which are reflected to their teaching profession and helped
them to have more job satisfaction. Even though the lack of service points decreased the extrinsic
motivation, the acquisition of new knowledge and skills and being aware of the current facts in the
field increased the intrinsic motivation.

In the study, it was observed that teachers were generally have not have issues during the
decision-making phase. Some of the participants participating in this study received training through
distance education during the COVID-19 pandemic. Teachers who have concerns stated as “Can I
spend time with my children?” did not have time problems, because they graduated during distance
education. Being independent of the place is one of the important advantages of distance education
(Uşun, 2006). In this context, it should be taken into account that after the pandemic conditions have
passed, distance education-based master's programs with and without thesis are teaching practices
that reduce teachers' concerns about attending these programs. There are studies in the literature
that distance education during the pandemic period increases education inequality, it is difficult to
provide motivation and interaction decreases especially for students from disadvantaged backgrounds
(Grewenig et al, 2021; İbicioğlu and Antalyalı, 2005; Mengi and Alpdoğan, 2020). In this sense, it can
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be thought that the distance education activities that took place during the pandemic period are more
beneficial for adults and groups where there is a willingness to participate rather than an obligation.
Similarly, another advantage of the COVID-19 pandemic process is that it allows all application
processes to be done online. According to the opinions of the participants in this study, it is seen that
the application phase is fast, easy, and “hassle-free”. This situation should be evaluated in the
structuring of the registration stages of thesis and non-thesis master's programs that support the
professional development of teachers after the COVID-19 pandemic.

In this study, it was found that postgraduate teachers had difficulties in doing homework and had
technical knowledge problems. In Kıray's (2005) study, the finding of this study is similar to the finding
that non-thesis graduate students the most important problem is have difficulty in doing homework.

It is one of the advantages of distance education that there are limited negative outcomes on social
life or professional life during the education process, because of asynchronous learning possibilities.
Even if some of the lessons are missed due to overlaps with work or house life, there is always a
possibility to watch the videos at more convenient times. In this study, the answer of all participants is
common about the effectiveness of thesis/non-thesis master's programs. Participants state that
program was beneficial and state that the new knowledge and skills are reflected in their professional
life. Although the source of motivation differs, it can be said that the gains obtained from the program
contribute to the professional development of teachers.

The teacher, whose motivation is to be an academician in the study, wants to earn a degree. In the
study of Baş (2013), in which he investigated the expectations of teachers from graduate education, it
was seen that almost all of the teachers had expectations from graduate education in terms of
academic benefits. It is seen that teachers can demand postgraduate education not only for
professional development, but also for academic advancement. This may indicate that before enrolling
in the programs, they should be better informed about the aims of the program and the possibilities it
will offer them. They expressed the contributions of graduate education as additional points in
management, professional development, gaining a professional perspective and remembering
forgotten information.

As a result of this study, the teachers who are working far away to city center motivated by scoring
system more than other factors, while the teachers who are working in a central school are motivated
internally. While the majority of the teachers stated that they did not experience any concerns when
they decided to continue their professional development. Three teachers who has some concerns
stated that they were concerned about balancing the time among school, work, and family life. While
the online registration process was smooth, they mentioned the problems during the training were
lack of technical knowledge, mental and physical fatigue, time constraints, and the intensity of
homework. Most of the teachers state that they do not want to pursue further formal education.

The following suggestions are proposed for policy makers and researchers:

● It seems that to get some more extra points from the scoring system related to their
professional development is a motivating factor for teachers. It is suggested to review the
policy of the Ministry of National Education regarding to the scoring system and to ensure a
long-term consistency in the policy.

● It may be considered that online programs provide smooth registration process and better
flexibility for students. It is also suggested that guide and inform teachers better about the
programs and their outputs.

● This study focuses on primary school teachers' motivations, concerns, and evaluation of the
process as a professional development opportunity. Studies focusing on teachers of different
branches can be carried out.

● In this study, only the teachers who participate in thesis and non-thesis master's studies as a
professional development opportunity are focused on. Studies focusing on how teachers use
different professional development paths can be conducted.
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