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Abstract

It is aimed to determine whether there is a significant difference between teachers' attitudes and self-
efficacy towards inclusive education and the entrepreneurial characteristics of the school principals
they work with. The population of the study consists of 6367 teachers working in public and private
schools in Isparta in the 2023-2024 academic year. The sample consists of 585 teachers selected
through convenience sampling. In the data collection process of the study, the School Principal's
Entrepreneurial Competencies Scale developed by Kdybasi (2016), the Teacher Attitude Scale towards
Inclusive Education developed by Kielblock (2018) and the Teacher Self-Efficacy Scale towards
Inclusive Education were used. It was concluded that the scales were highly reliable and had
significant validity. Correlation analysis and regression analysis were used in statistical analyses. As a
result of the research, it was seen that school principals’ entrepreneurial characteristics positively
affect teachers’ attitudes towards inclusive education and their self-efficacy at a moderate level. It was
concluded that school principals’ entrepreneurial characteristics predicted 25% of teachers’ attitudes
towards inclusive education and there was a positive moderate relationship between them, and school
principals’ entrepreneurial characteristics predicted 31% of teachers’ self-efficacy towards inclusive
education and there was a positive moderate relationship between them.
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Finding a place for oneself in the society in which one lives is an important element. This element is
expected to provide an acceleration in terms of self-development. Education as a system enables the
individual to ensure his/her own development and to adapt to the environment in which he/she lives.
Within the framework of today's scientific, technological and all kinds of advances, it is the
responsibility of the education system, one of the biggest systems of the state, to educate qualified
manpower that will ensure progress, innovation and change in society (Adiglizel & Saglam, 2009).
School principals and teachers working in educational institutions, which are the main actors of the
education system, have important duties and responsibilities in the training of qualified manpower in
interaction. Although this situation varies according to the dynamics of the educational institution, the
basic duties and responsibilities are fulfilled in all educational institutions in line with the same national
and international goals.

In the 21st century, these goal mentioned above, with the realisation of advances in a very rapid
process, learning environments especially in educational institutions should be made suitable for these
processes. From the traditional teacher-centred understanding of education, a learner-centred
understanding, which has been valid more recently, has a say today. Yilmaz (2021) stated that it is a
priority for students with different characteristics to benefit from qualified and equal educational
opportunities in heterogeneous classes rather than homogenous-based classes. Educational
institutions should create learning environments with an inclusive understanding that fully accepts all
differences. Inclusion, which is an approach in which individuals are accepted and included rather
than excluding individuals, is an important approach Gonglr & Pehlivan, 2021). Qvortrup & Qvortrup
(2018) stated that the inclusion approach includes not only students with special needs but also all
students and that they should be actively involved in learning processes. The main purpose of
inclusion is the acceptance and understanding of individuals with special needs who are labelled as
‘other’ in education (Simsek et al., 2019). In this process, it is directly related to teachers who are
directly responsible for students' learning processes in educational institutions. Teachers' approach,
understanding, competence and attitudes during classroom management affect this process. Saglam
& Kanbur (2017) stated that the approach, understanding, attitude and competences of teachers are
related to the successful adaptation process of students in the inclusive education process. In
addition, Demirkol (2022) also attributes the achievement of the goal of inclusive education studies to
teacher competences. Teachers' knowledge and attitudes towards the inclusive education process are
guided by teachers’ competences (Dedeoglu & Yilmaz-Atman, 2022). Teachers' attitudes are
important for students to be accepted in their environment. A negative attitude can push students
away, while a positive attitude can facilitate the adaptation process of students (Yildirm, 2017). Rabi
& Zulkefli (2018) stated that the inclusive education programme positively affects social awareness
about education for all students with special needs.

The idea of inclusion coming from the nature of the education programme highlights that every
student has an equal opportunity to receive a high-quality education, regardless of their unique needs
or obstacles (UNESCO, 2017). This increased consciousness creates the groundwork for a more
inclusive society in which people are valued for who they are, regardless of their apparent
shortcomings. According to inclusive education fosters vital life skills that go well beyond the
classroom. Through the cultivation of teamwork, communication, and problem-solving abilities, it gives
pupils the means by which to maneuver an ever more interconnected world. Inclusive classrooms help
kids learn how to interact productively with people of different origins and viewpoints (OECD, 2023). A
learner-centered approach is applied, whereby the environment is modified to meet the diverse
requirements of the students (Florian & Black-Hawkins, 2011). It has been noted that this tactic favors
pupils' learning and developmental results (Vantieghem, 2023). According to Walker et al. (2024), an
educational environment that utilizes inclusive education may successfully lessen the perceived
differences between children who have typical and atypical neurological development.

Within the development of a pupil, inclusion is a concept that can be handled in many ways. Inclusive
education is more than anything else. Today, it is mentioned in many fields from international
relations to industry, from politics to education. Inclusion in education has become a much talked
about agenda in recent years. Inclusive education is an ‘understanding’ that requires each student's
access to education in line with their learning and developmental characteristics, interests and needs,
their participation in educational environments, and processes to support the professionals related to
them in this direction. Inclusive education is more than a programme, curriculum or approach, it is
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above all an understanding. Inclusive education has sociological, political, philosophical and ideological
foundations. At its most basic level, the word ‘inclusive’ is etymologically derived from the Latin verb
‘to include’ (includerer), which means to be included, to belong.

The idea of teacher self-efficacy has been found to be connected to how teachers conduct their
classes, as mentioned by Tschannen Moran et al. (1998). The influence of believing in their abilities
extends to teachers' thoughts about themselves and their behavior and attitudes toward teaching
(Skaalvik & Skaalvik, 2007). Additionally, teachers' attitudes can impact the way they think and make
judgments about inclusion, ultimately affecting their teaching practices (Kuyini et al, 2020). According
to Tschannen Moran et al. (1998), the concept of teacher efficacy suggests that a teacher's level of
confidence affects how hard they work in a teaching situation and their determination to overcome
challenges. Furthermore, teacher self-efficacy is a factor that relies on teachers' personal perceptions
of their teaching skills rather than an objective evaluation of their abilities (Tschannen et al., 2009).

The use of the concept of entrepreneurship in its present sense is linked to the dominance of the
capitalist mode of production. In fact, the introduction of the concept into the economic literature
dates back to the 19th and 20th centuries. The French economist Cantillon introduced the concept to
the economy. Jean Baptise Say gave the concept the meaning we use today. According to Say, the
concept of entrepreneur is an individual who brings all factors of production together to produce a
good that is thought to be valuable and takes the risk for the profit to be obtained. Say's definition of
entrepreneur is based on having both risk-taking and managerial competences (Binks-Vale, 1990).
The research conducted by the World Entrepreneurship Platform (Global Entrepreneur Monitor (GEM))
among 29 countries shows that countries with high entrepreneurial activities show development above
the average economic growth. In fact, although entrepreneurship activities have been active since the
beginning of capitalism, the main reasons why it has become so popular after the 1980s are due to its
positive contributions to job creation, the establishment of new enterprises, the proliferation of
innovations, the growth of the economy and the increase in the welfare level of the society. There are
many studies, analyses and reports on these factors in the literature in the USA, the European Union
and our country (Birch, 1979; Drucker, 1985; Morris and Lewis, 1995; Coulter, 2003; Audretsch,
2002). It is useful to examine these factors, which can also be considered as the results or effects of
entrepreneurship, in more detail.

When the literature is examined, it is seen that there is no study on the effect of school principals’
entrepreneurial characteristics on teachers’ attitudes towards inclusive education and their self-
efficacy. Teachers' approaches, competences and attitudes towards inclusive education have an
important role in inclusive education practices as well as in the general success of the education
process. Determining teachers' attitudes and self-efficacy levels in this field provides important
information about how effective inclusive education will be. With this study, it is especially important
to determine the effect of school principals’ entrepreneurial characteristics on teachers’ attitudes
towards inclusive education and their self-efficacy. In this context, the research is valuable, on the
other hand, the research is unique in terms of associating the effect of the entrepreneurial
characteristics of school principals with inclusive education. In addition, inclusive education has
become directly or indirectly important in human life, and the research is on the agenda and up-to-
date because it is a research on such an element. At this point, the importance of the relationship
between school principals’ entrepreneurial characteristics and teachers’ attitudes towards inclusive
education and self-efficacy and whether school principals' entrepreneurial characteristics have an
effect on teachers’ attitudes towards inclusive education and self-efficacy has emerged. In this
context, answers to the following questions were sought:

1. According to teachers’ perceptions, what is the level of school principals’ entrepreneurial
characteristics and teachers' attitudes and self-efficacy towards inclusive education?’

2. Is there any relationship between school principals’ entrepreneurial characteristics and teachers’
attitudes and self-efficacy towards inclusive education?’

3. Is there any significant difference between teachers’ perceptions of school principals’
entrepreneurial characteristics according to gender, age, educational status and years of service
variables?
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4. Do school principals’ entrepreneurship characteristics have any effect on teachers’ attitudes towards
inclusive education?

5. Do school principals’ entrepreneurship characteristics have an effect on teachers’ self-efficacy
towards inclusive education?

Method

In this study, survey technique, one of the quantitative research methods, was used. In line with the
purpose of the study, the data obtained from the participants were analysed using Jamovi 2.5.4
statistical package programme. In the first stage of this process, the data of 17 participants who
answered the control question in the questionnaire form incorrectly were excluded from the analysis.
Subsequently, the validity and reliability of the measurement tools were checked. Finally, 585 teachers
took part in the study.

Purpose and Model of the Research

This study examines the effect of school principals’ entrepreneurial characteristics on teachers’
attitudes towards inclusive education and their self-efficacy. In this context, it is a relational research.
According to Karasar (2010), in the relational research model, the researcher examines the change or
the degree of change between at least two variables.

Population and Sample of the Research

The population of the study consists of participants working in public and private schools in Isparta
province in the 2023-2024 academic year. There are a total of 6,367 people in Isparta province
(Ministry of National Education [MoNE], 2024). The sample of the study consists of 585 participants
working in public and private schools in Isparta province in the academic year 2023-2024. Simple
random sampling, one of the random sampling methods, was used in the sampling of administrators.
Simple random sampling method is among the random sampling methods. Biiytikoztiirk et al. (2012)
explains randomness as the equal probability of the units taken as the basis for sampling to be
selected for the sample. In the table below, descriptive statistics related to demographic
characteristics (gender, title, branch, age, professional seniority, educational status, school type,
length of service in the school, number of teachers in the school and number of students in the
school) are given.

Demographic Findings

The demographic characteristics of the participants who participated in the study are given in Table 1.

Table 1
Demographic Findings
Demographic Valid Percentage
Characteristics Category N (%)
Gender Male 270 46.2 %
Woman 315 53.8 %
Title Administrator 90 15.4 %
Teacher 495 84.6 %
Branch Professional Branches 56 9.6 %
Numerical Branches 96 16.4 %
Verbal Branches 365 62.4 %
Talent Branches 68 11.6 %
20-32 58 9.9 %
Age 33-45 289 49.4 %
46 and above 238 40.7 %
Professional 0-10 Years 119 20.3 %
Seniority 11-21 Years 227 38.8 %
22 Years and above 239 40.9 %
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PhD 3 0.5%
Education Status Master's Degree 91 15.6%
Licence 481 82.2 %
Associate Degree 10 1.7 %
Anatolian High School 79 13.5%
Anatolian Imam Hatip High
School 37 6.3 %
Science High School 10 1.7 %
School Type Vocational and Technical 77 13.2 %
Anatolian High School
Preschool 32 55%
Middle School 212 36.2 %
Primary School 138 23.6 %
Length of service
at 0-10 Years 458 78.3 %
your school 11-20 Years 94 16.1 %
21 Years and Over 33 5.6 %
0-20 287 49.1 %
Number of 21-40 156 26.7 %
teachers in 41-60 120 20.5 %
the assigned
school
61 and above 22 3.8%
0-250 320 54.7 %
Number of 251-500 150 25.6 %
students in 501-750 81 13.8 %
the school
751 and above 34 5.8 %

Table 1 shows the demographic characteristics of the participants. A total of 585 male (n=270,
46.2%) and female (n=315, 53.8%) school administrators and teachers participated in the study.
Regarding the titles of the participants, 90 (15.4%) were administrators and 495 (84.6%) were
teachers. When the branches of the participants were analysed, 9.6% (56) were vocational branches,
16.4% (96) were numerical branches, 62.4% (365) were verbal branches and 11.6% (68) were skill
branches. When Table 1 is analysed, it is seen that 58 (9.9%) of the participants are in the 20-32 age
group, 289 (49.4%) are in the 33-45 age group and 238 (40.7%) are in the 46 and over age group. It
is seen that 20.3% (58) of the participants have 0-10 years of seniority, 38.8% (10) have 11-21 years
of seniority, and 40.9% (239) have 22 years or more of seniority. Considering the educational status
of the participants in the study, 3 (0.5%) participants have a doctorate degree, 91 (15.6%)
participants have a master's degree, 481 (82.2%) participants have a bachelor's degree and 10
(1.7%) participants have an associate degree. When the distribution of the school types in which the
participants in the study work is examined, 79 (13.5%) participants work in Anatolian High School, 37
(6.3%) participants work in Anatolian Imam Hatip High School, 10 (1.7%) participants work in Science
High School, 77 (13.2%) participants work in Vocational and Technical Anatolian High School, 32
(5.5%) participants work in Preschool, 212 (36.2%) participants work in Secondary School and 138
(23.6%) participants work in Primary School. When the tenure of the participants in the institutions
where they work is analysed, 458 (78.3%) participants work 0-10 years in the institution, 94 (16.1%)
participants work 11-20 years in the institution and 33 (5.6%) participants work 21 years or more in
the institution. When the number of teachers in the institutions where the participants work is
analysed, 287 (49.1%) have 0-20 teachers, 156 (26.7%) have 21-40 teachers, 120 (20.5%) have 41-
60 teachers and 22 (3.8%) have 61 or more teachers. When the number of students in the
institutions where the participants work is analysed, 320 (54.7%) institutions have 0-250 students,
150 (25.6%) institutions have 251-500 students, 81 (13.8%) institutions have 501-750 students and
34 (5.8%) institutions have 751 or more students.

Data Collection Technique and Scales
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For the purpose of the study, 3 measurement tools consisting of 71 items in total were used. The
rating of these measurement tools, the scale of entrepreneurial competences of the school principal
was made with a five-point Likert-type scale, and the scales of teacher self-efficacy towards inclusive
education and teacher attitude towards inclusive education were made with a seven-point Likert-type
scale. In addition, 12 questions were asked to determine the demographic characteristics of the
participants. Basic information about the measurement tools is presented below.

Teacher Attitude Scale towards Inclusive Education Scale was developed by Kielblock (2018). The
scale prepared to determine teachers' attitudes towards inclusive education consists of 38 items and
four dimensions (vision, differentiation, general practices and support).

Teacher Self-Efficacy Scale for Inclusive Education Scale was developed by Kielblock (2018). The scale
prepared to determine teachers' self-efficacy levels towards inclusive education consists of one
dimension and 18 items.

School Principal's Entrepreneurial Competencies Scale was developed by Kdybasi (2016). The scale
developed to determine the entrepreneurial competences of school principals consists of one
dimension and 15 items.

Statistical Methods Used in the Study

Firstly, the construct validity of the measurement tools used in the study was tested. Six items
(attitudel, attitude9, attitudel5, attitudel8, attitudel9 and attitude36) from the Teacher Attitude
Scale towards Inclusive Education were not included in the analysis because they did not carry the
required factor loadings. As a result of the analyses, the values obtained were found to be acceptable
and at a good level (see Table 1.). In addition, the factor loads of the items of the Teacher Attitude
Scale towards Inclusive Education were between .58 and .90, the Teacher Self-Efficacy Scale towards
Inclusive Education was between .57 and .91, and the Scale of School Principal's Entrepreneurial
Competencies was between .54 and .95.

Table 2

Goodness of fit values of the scales

Scales x2/df RMSEA CFI TLI SRMR
Teacher Attitude Scale towards

Inclusive Education 4.897 081 211 201 065
Teacher Self-Efficacy Scale for 6.638  .098 935 923 034
Inclusive Education

School Principal's Entrepreneurial 6.376 095 969 969 018

Competencies Scale

Reference good fit values: Schermelleh-Engel vd., 2003, s. 52; Simon vd., 2010, s. 239

After the confirmatory factor analysis, it was examined whether the data were normally distributed
and their reliability. It was observed that the skewness and kurtosis values of the variables subject to
the analysis were between -1 and +1. Therefore, the variables fulfil the requirement of normal
distribution (Morgan et al., 2011, p. 51). In addition, the Cronbach Alpha (a) internal reliability
coefficients of the variables and the average variance explained (AVE) and composite reliability (CR)
values indicate that the measurement tools used are reliable (Fornell & Larcker, 1981; Hinton et al.,
2014, p. 359) (see Table 2).

Ethical information

Before the data were collected, the approval of the ethics committee was obtained with the decision
of Isparta University of Applied Sciences Ethics Committee dated 14/05/2024 and numbered 193-01.
Findings

The frequencies of the participants' gender, professional career, position, educational status, branch,
age, professional seniority, school type, length of service in the school, number of teachers in the
school, and number of students in the school were taken, the relationship between attachment styles
and job satisfaction and organisational commitment was examined by correlation analysis, and
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regression analysis was performed to determine the extent to which attachment styles predict job
satisfaction and organisational commitment.

In order to answer the question ‘According to teachers’ perceptions, what is the level of school
principals’ entrepreneurial characteristics and teachers’ attitudes and self-efficacy towards inclusive
education?’ the scale items were averaged. The findings are presented in Table 3. It is seen in Table 3
that teachers’ attitudes towards inclusive education are at the lowest level and school principals’
entrepreneurial characteristics are at the highest level according to teachers' perceptions.

Table 3

General information about the scales

Attitude  Self-efficacy  Entrepreneurship

Number of Participants 585 585 585
Mean 3.71 4.07 4.06
Standard Deviation 1.34 0.834 1.04

In order to answer one of the sub-problems of the study, ‘Is there any relationship between school
principals’ entrepreneurial characteristics and teachers’ attitudes towards inclusive education and their
self-efficacy?’ correlation analysis was performed to check the relationship between variables. The
findings are presented in Table 4.

Table 4

Relationships between variables

- . - . Self- .
Vision Differentiation  Supporting General efficacy Entrepreneurship
Vision —
Differentiation 0.847 **x* —
Supporting 0.632 *** 0.630 *** —
General 0.224 **x* 0.265 *** 0.303 *** —
Self-efficacy 0.651 *** 0.651 *** 0.506 ***  (0.192 *** —

Entrepreneurship ~ 0.479 *** 0.486 *** 0.372 ***  0.101 * 0.564 *** —

Not. * p < .05, ** p < .01, ¥** p < .001

In Table 4, it is seen that the highest correlation value between entrepreneurship and attitude scale.
48 between the differentiation dimension of the attitude scale and the entrepreneurship dimension. At
the same time, there is the lowest significant relationship between the general dimension of the
dimensions of the attitude scale and entrepreneurship (r=.10; p<.01). There is a positive and
significant relationship between self-efficacy scale and entrepreneurship scale (r=.56; p<.01) (Kokli
et al., 2006).

In order to answer one of the sub-problems of the study, ‘Do school principals’ entrepreneurship
characteristics have an effect on teachers’ attitudes towards inclusive education?’ regression analysis
was performed to control the relationship between variables. The findings are presented in Table 5.

Table 5
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Regression analysis results on the level of entrepreneurship explaining attitude

R R? Adj.R> Sd. F D.W. SS. B t p Tolerans VIF

H.
Vision 50 .25 .25 .15 50 1.98 .154 .746 14.8 .001 1 1
gr']ﬁere”t'at' 47 23 22 47 174 2.09 .053 .702 13.1 .001 1 1
Supporting .48 .23 .23 .48 80 198 .051 .690 13.4 .001 1 1
General 37 13 .13 37 93 197 .026 .698 9.66 .001 1 1
Self-efficacy .10 .01 .00 .10 5 194 .032 .496 2.44 .001 1 1

While vision, differentiation, support and general dimensions of the attitude scale were considered as
independent variables, entrepreneurship was considered as the dependent variable. Looking at the R2
values in Table 5, it is seen that entrepreneurship explains 25% of the attitude. When analysed
statistically, F (3-801) =50, p=.001, it can be explained according to the analysis that the model is
significant. According to the table, it can be said that vision (B=.702; t=13.1; p<.05), differentiation
(B=.690; t=13.4; p<.05), support (B=.698; t=9.66; p<.05) and general (=.496; t=2.44; p<.05)
dimensions of the attitude scale are positively significant predictor variables on entrepreneurship.
According to these findings, it can be stated that school principals’ entrepreneurship characteristics
have an effect on teachers’ attitudes towards inclusive education.

In order to find an answer to one of the sub-problems of the study, ‘Do school principals’
entrepreneurship characteristics have an effect on teachers’ self-efficacy towards inclusive education?’
the effect of entrepreneurship on self-efficacy was determined by regression analysis. The findings are
presented in Table 6.

Table 6
Regression analysis results on the level of explanation of self-efficacy by entrepreneurship

R R? Adj.R2 Sd. F D.W. SS.H. B t p Tolerans VIF

Self-

! 56 .31 31 56 272 214 .027 .070 16.5 .001 1 1
efficacy

Self-efficacy, which is the only dimension of the self-efficacy scale, was taken as the independent
variable and entrepreneurship was taken as the dependent variable. Looking at the R2 values in Table
6, it is seen that entrepreneurship explains 31% of self-efficacy. When analysed statistically, F (3-
801)=272, p=.001, it can be explained according to the analysis that the model is significant.
According to the table, it can be said that self-efficacy (8=.070; t=16.5; p<.05) of self-efficacy scale is
a positively significant predictor variable on entrepreneurship. According to these findings, it can be
stated that school principals’ entrepreneurial characteristics have an effect on teachers’ self-efficacy
towards inclusive education.

As a result of the analyses, no significant difference was found according to gender, age, educational
status and years of service variables.

Discussion, Conclusion and Recommendations

This study, which investigated the effect of school principals' entrepreneurial characteristics on
teachers’ attitudes towards inclusive education and their self-efficacy, was conducted to show that
school principals' entrepreneurial characteristics have an effect on teachers’ attitudes towards inclusive
education and their self-efficacy. It is accepted that there is an important relationship between the
characteristics of school principals’ entrepreneurial competences and teachers’ attitudes and self-
efficacy. In achieving the goals of the education and training process, the entrepreneurial
characteristics of the school principal affect the attitudes and self-efficacy of teachers regardless of
the content in the learning environment. Such an important process has become even more important
today, especially in the inclusive education process. On the other hand, there is no study addressing
the relationship between entrepreneurship, attitude and self-efficacy.
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Ozkan et al. (2021) stated that people should be evaluated with their positive and different qualities
rather than being alienated from society with the contribution of humanist philosophical thought
systems that have passed through various processes throughout history and have left an impact all
over the world since the 1960s. The utilisation of the same learning environment by making it easier
for all students to access education is described as inclusive education (UNESCO, 2009). The person
who transforms the concept of the same learning environment into a quality and qualified
environment is the school principal. Sakiz (2022) stated that school administrators should take the
initiative and determine the vision and mission together with all stakeholders in the school, and this
process should be planned and implemented. Jenkinson (1997), Scruggs and Masropieri (1996),
Subban and Sharma (2006) emphasised that teacher attitudes are a significant element in inclusive
education and its practices. Basar et al. (2013) stated that the concept of entrepreneurship has
become widespread with the concept of innovation since the 20th century. Entrepreneurial school
administrators are expected to make their schools ready for the change and transformation processes
taking place in the world, and for this, they are expected to influence teachers directly and indirectly
by making the planning, implementation and evaluation processes in the best way (Bozdad & Akin,
2023).

According to the results of the research, it is seen that teachers’ attitudes towards inclusive education
are at the lowest level and school principals’ entrepreneurial characteristics are at the highest level
according to teachers' perceptions. This situation is to be interpreted as that not only the school
principal has an effect on the formation of attitudes, but also individuals in different roles provide this
effect.

It is seen that the highest correlation value between entrepreneurship and attitude scale is between
the differentiation dimension and entrepreneurship dimension of the attitude scale. At the same time,
there is the lowest significant relationship between the general dimension of the dimensions of the
attitude scale and entrepreneurship. There is a positive and significant relationship between self-
efficacy scale and entrepreneurship scale. In the research, the fact that the differentiation dimension
has the highest relationship with the entrepreneurship dimension can be expressed as this dimension
meets the concept of inclusiveness in the clearest way. Because Yildinm (2016) stated that it would
facilitate other students to show positive attitudes and behaviours towards students with different
elements in the learning environment.

According to the results of the research, it was found that the effect of school principals’
entrepreneurial characteristics on teachers’ attitudes towards inclusive education was positively
significant. Accordingly, vision, differentiation, support and general dimensions of the attitude scale
can be explained as a positive significant predictor variable on the concept of entrepreneurship. The
fact that the entrepreneurial characteristics of the school principal positively affect teachers' attitudes
towards inclusive education indicates that school administrators in leadership positions in inclusive
schools play an important role in determining a vision for the school in the context of inclusion, finding
support for this vision, and making the school a successful school by working with school staff
(Dedeoglu, H & Yilmaz Atman, B., 2022).

It was found that the effect of school principals’ entrepreneurial characteristics on teachers’ self-
efficacy towards inclusive education was positively significant. Accordingly, the self-efficacy dimension
of the self-efficacy scale is to be explained as a positively significant predictor variable on the concept
of entrepreneurship. This situation shows that the knowledge, skills, attitudes and dispositions that
teachers should have when working with children with various characteristics, needs and expectations
in classroom environments are important in determining the inclusive quality of that learning
environment (Dedeodlu, H & Yilmaz Atman, B., 2022). For this reason, teachers can only adapt to
changing social and educational conditions by realising continuous professional development and self-
efficacy.

In this study, which investigates the relationship between the entrepreneurial characteristics of school
principals and the attitudes and self-efficacy of teachers towards inclusive education, it has been
observed that the entrepreneurial characteristics of school principals positively affect the attitudes and
self-efficacy of teachers towards inclusive education at a moderate level. In order to provide the
expected benefits from inclusive education, its quality needs to be improved. The most important
element in the development of quality is teachers. The attitudes and self-efficacy of teachers towards
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this process are directly related to the performances of school principals who have entrepreneurial
competencies and can use these competencies. In this context, school principals are expected to be
open to innovation, inspire their employees, give continuous feedback, share, visionary, work in
cooperation within and outside the institution, be a role model in developing positive attitudes, and
support individual differences. As a result, it has been observed that the attitudes and self-efficacy of
teachers, who play a key role in achieving the goals of inclusive education, are significant and that the
entrepreneurship of school principals contributes significantly to the development of these attitudes
and self-efficacy.
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